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Why an Equity Lens? 
 
4-H has made a bold commitment to youth across the United States: to reflect the population demographics, 

vulnerable populations, diverse needs, and social conditions of the country (United States Department of 

Agriculture, 2017). 4-H has affirmed that we will help close the opportunity gap for marginalized youth and 

communities to fully thrive(Extension Committee on Organization and Policy, 4-H, 2019; National 4-H Council, 

2020). Making good on these promises requires that all those working with youth in 4-H critically analyze current 

programs and deliver those programs through an equity lens. Administrators, professionals, volunteers, and 

stakeholders have a responsibility to be aware of and confront the disparities that exist within 4-H programs and 

in society. Doing so is critical because those who aim to develop youth without acknowledgment of and response 

to a young person’s possible societal inequities is perpetuating injustice (Fields et al., 2018). The 4-H Thriving 

Model (Arnold, 2018) describes the process of positive youth development in 4-H. We should explore the 4-H 

Thriving Model, our national theoretical framework, with the same level of critical review to ensure it guides our 

work with equity and social justice at the fore.  

 

The 4-H Program Leaders Working Group, Access, Equity, and Belonging Committee (AEBC) has joined with the 

4-H Thriving Model Taskforce to ensure this nationally adopted model is explored and utilized through an equity 

lens. The following fact sheet explores the Thriving Model in relation to youth in foster care.  

   

The vast diversity of youth in foster care served by Cooperative Extension (Extension) professionals is robust. 

The diversity of cultures within youth in foster care requires an Extension professional first to familiarize 

themselves with the unique culture, socio-economic ecosystem, and history of the cultural group they plan to work 

with in order to ensure a level of success. An equity lens will allow an Extension practitioner to understand the 

specific conditions they must consider when planning to program with youth in foster care.  Examples of a few 

such conditions are below. 

 

 

Social Conditions of Youth Population 

 

On one level, youth in foster care often have needs that are more complex than those of their peers who have not 

experienced foster care. This is in large part because of the adversity and trauma that youth in foster care have 

experienced and the treatment they need to adequately address these experiences. On another level, youth in 

foster care want and need the same opportunities and experiences as their peers. These include caring adults, 

structure and stability, and healthy spaces to take the developmentally appropriate risks that are essential to 

growing up (Ableidinger et al., 2015).   

 

Adverse childhood experiences (ACEs) are common among youth in foster care and lead to greater risk of 

physical and mental illnesses throughout their lives (Anda et al., 2006; Brown et al., 2019; Danese et al., 2009; 

Pecora et al., 2009; Williamson et al., 2002). ACEs vary in severity and are often chronic. Further, it is rare to 

experience only one ACE. Rather, ACEs tend to be cumulative with more ACEs increasing one’s probability of 

negative outcomes (Kalmakis & Chandler, 2014). ACEs stem from a child’s family, home, school, and community 

environments that are shaped by systemic inequalities (Ellis & Dietz, 2017; Kalmakis & Chandler, 2014). Although 

ACEs are experienced by all social groups, they are most experienced by those who live in concentrated poverty 

areas with high rates of unemployment, housing instability, food insecurity, violence, inadequate schools, and a 

lack of healthy options, resources, or social services (Ellis & Dietz, 2017). In such environments, parents and 

youth are exposed to toxic levels of stress and trauma on top of systemic issues of racism, classism, and 

segregated housing (Dreyer et al., 2016). These compounding, adverse experiences manifest within some 

families in a variety of ways including a lack of resources, mental and physical illnesses, substance use, domestic 

violence, utilization of ineffective parenting strategies, child maltreatment, incarceration, and parent separation or 

divorce (Ellis & Dietz, 2017; Kalmakis & Chandler, 2014; Lefebvre et al., 2017). These are common experiences 
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for youth prior to foster care placement (Berger et al., 2015; Clemens et al., 2018; Conger & Finkelstein, 2003; 

Herbers et al., 2012; Romano et al., 2015).  

 

Foster care placement itself is also considered an adverse experience because of family separation, continued 

instability in home, childcare, and school environments, and the tendency for many youth’s physical, social, and 

emotional needs to remain unmet while in the foster care system (Berger et al., 2015; Cronholm et al., 2015; 

Mowbray et al., 2017; Pecora et al., 2009; Waid, 2014). On average, youth live in 3.4 different foster placements 

and some change homes over 10 times (Wulczyn et al., 2003; Zima et al., 2000). National data shows that the 

longer youth are in foster care, the more placement instability they experience (Children's Bureau, 2017). School 

changes may accompany foster placement changes as over 30% of youth in foster care change schools at least 

five times (National Working Group, 2014). Inconsistency in housing and caregivers has negative impacts for all 

youth, and even more inconsistency is present in the lives of youth in foster care due to changes in service 

providers (Crume et al., 2019). For example, the estimated national turnover rate for child welfare caseworkers is 

about 30%, and some studies show an interruption in the quality of services provided to youth when their 

caseworkers change (General Accounting Office, 2003; Zlotnik, 2011). 

 

Outcomes of Social Conditions 
These compounding adversities can result in a variety of outcomes. For example, exposure to maltreatment and 

adverse environments can lead to youth feeling an abrupt end to childhood and an accelerated transition to 

adulthood with little social support (Rogers, 2011; Stein, Ward, & Courtney, 2011). Significant mental health 

challenges, including post-traumatic stress, are also a risk for youth in foster care (Courtney et al., 2004; Mowbray 

et al., 2017; Kohl et al., 2005; Pecora et al., 2009; Smith & Marsh, 2002). A study of youth aged 8-14 years in 

foster care found that about 19% had clinically significant post-traumatic symptoms (Kolko et al., 2010). In turn, 

high levels of post-traumatic symptoms can negatively impact relationships with peers and adults, partly due to 

withdrawal and/or aggressive behavior related to trauma experiences (Haight et al., 2013; Threlfall et al., 2017). 

Post-traumatic symptoms have also been associated with externalizing behaviors in school and more frequent 

suspensions (Gellman & DeLucia-Waack, 2006; Lipschitz et al., 2000; Saigh et al., 2002), more negative attitudes 

toward school and teachers (McGill et al., 2014), and negative beliefs about the future (Allwood et al., 2014). As a 

result of these cascading effects from adversity and trauma, youth may feel a lack of social support and belonging 

(Appleton et al., 2008).  

 

Educational outcomes are also concerning for this population. Youth in foster care are disproportionately 

represented in special education, have high rates of grade repetition, low standardized test scores, and 

experience discipline and exclusion at higher rates than their counterparts (Scherr, 2007; Zetlin et al., 2012). High 

percentages of youth in foster care score in the lowest proficiency groups (Barrat & Berliner, 2013), and they are 

less likely to complete high school compared to their non-foster peers (Courtney, et al., 2007; Barrat & Berliner, 

2013; Burley, 2013; Pears et al., 2013). A national study found that 84% of youth in foster care wanted to attend 

college, but only 20% of those who completed high school did so (National Working Group on Foster Care and 

Education [NWGFCE], 2014). 

 

Resilience 
Despite these adversities, resilience can be nurtured to support youth in foster care toward a more positive life 

trajectory (Zabern & Bouteyre, 2017). Resilience refers to both personal and environmental processes that 

promote positive outcomes and provide youth the resources and support they need to cope with adversity (Ungar, 

2011). Increasing protective factors in a youth’s life is one way to increase the likelihood of positive outcomes. 

Studies have found protective factors for youth in foster care which include positive relationships with 

caseworkers, high self-esteem, engagement in school, participation in after-school activities, social support, 

contact with biological family, and a warm, stable, and predictable home (Jaramillo & Kothari, 2021; Zabern & 

Bouteyre, 2017). Similarly, a study of maltreated youth found that an internal locus of control, empowerment, 

having input on one’s service planning, a positive relationship with an adult outside the family, and mentoring 

others who are maltreated were protective for youth (Ungar, 2013). When youth engage in programs such as 4-H 

that use a Positive Youth Development (PYD) approach, youth exhibit higher levels of resilience and more 
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positive outcomes, including prosocial behavior, future aspirations, and attending school (Sanders et al., 2015). A 

PYD approach encourages adults to support youths’ personal agency, focus on youth’s strengths, and cultivates 

respect of individual youth and family circumstances (Sanders et al., 2015).   

 

 

Competencies Needed to Engage Youth Population 
 

It is critical for youth development professionals to work towards the development of skills and knowledge that 

allows programs to benefit all youth. The following skills were adapted from the 4-H Professional, Research, 

Knowledge and Competencies (United States Department of Agriculture, 2017). 

 

● Knowledge and training of Trauma Informed Care as it pertains to programming through the Adverse 

Childhood Experiences (ACEs) model.  

● Knowledge of the impact of trauma/ACEs must be balanced with a strength-based perspective and an 

understanding of whole-child development (Cantor, et al., 2021). While the ACEs model is important for 

understanding youth behaviors and areas where they are deficient and needing more support, the model 

tends to focus on what is “wrong” with youth and it ignores youth potential for resilience and thriving. A 

strength-based approach focuses on solutions and the growth of youth and families even when they 

experience adversity (Benard, 2006). This approach empowers youth by highlighting their available 

assets, resources, and potential for taking control over their lives. Both strengths and deficits of 

individuals and their unique environments need to be understood to better support positive outcomes for 

each youth in foster care (Cantor et al., 2021; Titterton & Taylor, 2017). 

● Informed on state/local foster care regulations/reporting (e.g., photographs—may not be allowed for 

safety reasons; authorized signatures for enrollment—permissions vary by states on who can sign off for 

certain programs/projects/service—can be either the foster parents, birth parents, and/or case worker; 

confidentiality of the youth’s known history—how much can be disclosed on each child by the foster 

family may have to be approved by case worker due to legal reasons; etc.)  

● Awareness of youth mental health issues and the community organizations that support youth’s mental 

health and well-being. Recommend reaching out to local health departments, medical facilities, school 

systems, and/or Cooperative Extension Service for a list of resources and/or educational programs 

regarding youth mental health. 

● Assist youth who may be changing placement/residence by connecting them with the next county or 

district’s 4-H Program to support youth’s development and children’s sense of belonging in another 

setting.  

● Knowledge of the permanency goals for a youth in foster care’s case. The Adoption and Safe Families 

Act of 1997 (ASFA) stipulates five permanency goals for children/youth in foster care: reunification, 

adoption, legal guardianship, a permanent placement with a fit and willing relative, and another planned 

permanent living arrangement only if there is a compelling reason why none of the other ASFA 

permanency goal is the best interest of the child/youth. Federal law creates a hierarchy of preferred 

permanency outcomes, beginning with legal family permanency (reunification, adoption, legal 

guardianship). This hierarchy can be flexible and permanency goals for youth can be based on 

individualized planning that addresses the circumstances of each individual youth. (National Center for 

Child Welfare Excellence, n.d.). 

● Knowledge of Reasonable and Prudent Parent Standards. These standards vary by state, giving foster 

parents some freedoms to make decisions on a foster child’s participation in extracurricular, enrichment, 

cultural, and social activities. There are certain parameters such as the foster child(ren) having to be in a 

permanency goal for “Another Planned Permanent Living Arrangement,” e.g., adoption  (Epstein, H. & 

Lancour, A., 2016). A state example would be Alaska’s "Prudent Parent Standards" for foster families. 

This gives them the ability to make prudent parenting decisions for foster children to participate in out of 

school activities, like 4-H, as well as participate in program evaluation without getting state approval. 
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Belonging and Participation in 4-H 
 

Youth in foster care encounter many compounding adversities which put them at risk for impaired prosocial 
behavior development as well as posttraumatic symptoms which may present as withdrawal and/or aggressive 
behaviors (Burack et al., 2006; Courtney et al., 2004; Kohl et al., 2005; Rogosch et al., 2010; Smith & Marsh, 
2002). These behaviors may be misunderstood by peers and adults, and in turn youth may experience difficulties 
in developing and maintaining relationships which are crucial for feelings of belonging.  
 
Youth in foster care come from varied socio-economic, cultural, and demographic backgrounds. Due to the 
intersectionality of this population, 4-H professionals should be aware of and implement strategies that 
acknowledge the whole child, including their gender identification, sexual orientation, race, ethnicity, religious 
affiliation, etc.  For further information and appropriate strategies, please refer to the other AEBC Youth Fact 
Sheets for the cultural, LGBTQ+, and racial demographics as well as the socio-economic backgrounds of the 
foster care youth the 4-H professional is working with.     
 
A foster family may be hesitant to get involved in 4-H if they do not know how long the child will be living with 
them. Communities are encouraged to offer opportunities that youth can be involved in, including short term 
experiences like one-day events, out-of-school programs, day camps, residential camps, SPIN clubs, and 
workforce prep/career readiness workshops to prepare especially youth aging out of foster care for independent 
living. 
 
More than 400,000 youth are in foster care nationwide. Of that number, approximately 25,000 will age out of the 

foster care system each year and must be self-sufficient. Yet, statistics indicate within four years of aging out, 

70% will be on government assistance; 50% will be unemployed; 50% will experience homelessness; 25% will not 

have completed high school; and less than 12% will earn their college degree.  (ifoster.org, 2022). However, when 

these youth engage with programs like 4-H utilizing Positive Youth Development (PYD), results indicate more 

positive outcomes, including greater academic achievement and improved social behavior. (Sanders et al, 2015).   

 

 

Community Relationships and Partners 
 
There are several local, state, and national agencies and organizations that work with and/or provide services to 

youth in foster care. Make a point to reach out to your local Foster Care Director (called different titles in different 

states) so they may share 4-H programming opportunities with foster parents. 

 

Local/State Agencies & Organizations 
 

● Local contact of the state agency responsible for foster care (Names vary by state – for example, in 

Kentucky the agency is Department of Community Based Services (DCBS) and in Colorado the agency is 

the Department of Human Services). 

● Private and non-profit agencies in addition to state agencies who manage foster and/or foster-to-adopt 

placements. 

● School personnel over youth in foster care/homelessness. 

● School/local counselors/therapists. 

● Some counties might have a youth residence/group home facility, or their region might have a foster care 

facility. 

● Faith-based and service organizations. 

 

National Agencies & Organizations 
 

● National Association for the Education of Homeless Children and Youth 

● The Annie E. Casey Foundation 
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● YMCA Safe Place 

● Covenant House 

● Salvation Army 

● National One Circle Foundation 

● Department of Housing & Urban Development 

● Department of Health & Human Services 

 

 

Evaluation  
 

Evaluation is an important part of understanding the needs and outcomes of programs. If you are utilizing end-of-

program evaluations or conducting other types of programmatic research, be sure to review the requirements and 

procedures of your organization, school, or university. Youth in foster care are considered in "state custody" and 

could be considered vulnerable when it comes to participating in evaluations (for safety reasons some youth are 

in protective custody). The state foster care system may not allow youth to complete evaluations. Refer to the 

Youth Experiencing Homelessness AEB Fact Sheets for more information on pre/post evaluation challenges with 

youth who may move into other living arrangements during the evaluation periods. 

 

As noted under the “Belonging and Participation” section, 4-H youth development professionals may find 

evaluation approaches applicable to foster care youth that are culturally, racially, and/or mental health informed in 

the corresponding champion group’s AEBC Fact Sheet for the appropriate population. 

 

Resource 
United States Department of Agriculture, National Institute of Food and Agriculture, 4-H National Headquarters. 

(2017, August) Vulnerable Population: Youth in Foster Care.   

https://nifa.usda.gov/sites/default/files/resource/youth-foster-care-fact-sheet-2017-08-11.pdf 

 

  

https://nifa.usda.gov/sites/default/files/resource/youth-foster-care-fact-sheet-2017-08-11.pdf


 

 

7 Youth in Foster Care 

References 
 

Ableidinger, M., Owen, J., & Thomas, B (2015). Helping Kids on Foster Care Succeed: Strategies for North 

Carolina to Strengthen Families and Save Money. North Carolina Family Impact Seminar. Center for 

Child and Family Policy, Duke University. https://www.purdue.edu/hhs/hdfs/fii/wp-

content/uploads/2015/11/FIS_2015_Briefing_Report_Opt.pdf 

 

Allwood, M. A., Esposito-Smythers, C., Swenson, L. P., & Spirito, A. (2014). Negative cognitions as a moderator 

in the relationship between PTSD and substance use in a psychiatrically hospitalized adolescent sample. 

Journal of Traumatic Stress, 27(2), 208–216. https://doi.org/10.1002/jts.21907 

 

Anda, R. F., Felitti, V. J., Bremner, J. D., Walker, J. D., Whitfield, C. H., Perry, B. D., Shube, S.R. & Giles, W. H. 

(2005, November 29). The enduring effects of abuse and related adverse experiences in childhood. 

European Archives of Psychiatry and Clinical Neuroscience, 256(3), 174-186.  

https://doi.org/10.1007/s00406-005-0624-4 

 

 Appleton, J. J., Christenson, S. L., & Furlong, M. J. (2008, April 3). Student engagement with school: Critical 

conceptual and methodological issues of the construct. Psychology in the Schools, 45(5). 369-386. 

https://doi.org/10.1002/pits.20303 

 

Barrat, V. X., & Berliner, B. (2013). The invisible achievement gap, part 1: Education 

 outcomes of students in foster care in California’s public schools. WestEd.  http://www.wested.org 

 

Benard, B. (2006). Using strengths-based practice to tap the resilience of families. The Strengths Perspective in 

Social Work Practice, 197-220. 

 

Berger, L. M., Cancian, M., Han, E., Noyes, J., & Rios-Salas, V. (2015, January). Children's academic 

achievement and foster care. Pediatrics, 135(1), e109–e116.  

 https://doi.org/10.1542/peds.2014-2448 

 

Brown, S. M., Bender, K., Orsi, R., Mccrae, J. S., Phillips, J. D., & Rienks, S. (2019). Adverse childhood 

experiences and their relationship to complex health profiles among child welfare-involved children: A 

classification and regression tree analysis. Health Services Research, 54(4), 902-911. 

https://doi.org/10.1111/1475-6773.13166 

 

Burack, J. A., Flanagan, T., Peled, T., Sutton, H. M., Zygmuntowicz, C., & Manly, J. T. (2006, March). Social 

perspective-taking skills in maltreated children and adolescents. Developmental Psychology, 42, 207–

217. https://doi.org/10.1037/0012-1649.42.2.207 

 

Burley, M. (2013). Educational outcomes of foster youth – updated benchmarks (Document 

 Number 13-06-3901). Washington State Institute for Public Policy. 

 

Cantor P., Lerner R. M., Pittman, K., Chase, P.A., & Gomperts, N. (2021, April 30). Whole-Child Development, 

Learning and Thriving, A Dynamic Systems Approach. Cambridge Core. 

https://www.cambridge.org/core/elements/abs/wholechild-development-learning-and-

 thriving/67237E6CA30DAD7D1707057EEFD3E8D0 

 

Children's Bureau, an Office of the Administration for Children & Families (2017, July 14). Child welfare outcomes 

2010–2014: Report to Congress. US Department of Health and Human Services.  

https://www.acf.hhs.gov/cb/resource/cwo-10-14 

 

https://www.purdue.edu/hhs/hdfs/fii/wp-content/uploads/2015/11/FIS_2015_Briefing_Report_Opt.pdf
https://www.purdue.edu/hhs/hdfs/fii/wp-content/uploads/2015/11/FIS_2015_Briefing_Report_Opt.pdf
https://doi.org/10.1002/jts.21907
https://doi.org/10.1007/s00406-005-0624-4
https://doi.org/10.1002/pits.20303
http://www.wested.org/
http://www.wested.org/
https://doi.org/10.1542/peds.2014-2448
https://doi.org/10.1111/1475-6773.13166
https://doi.org/10.1111/1475-6773.13166
https://doi.org/10.1037/0012-1649.42.2.207
https://www.cambridge.org/core/elements/abs/wholechild-development-learning-and-
https://www.cambridge.org/core/elements/abs/wholechild-development-learning-and-
https://www.cambridge.org/core/elements/abs/wholechild-development-learning-and-%09thriving/67237E6CA30DAD7D1707057EEFD3E8D0
https://www.cambridge.org/core/elements/abs/wholechild-development-learning-and-%09thriving/67237E6CA30DAD7D1707057EEFD3E8D0
https://www.acf.hhs.gov/cb/resource/cwo-10-14


 

 

8 Youth in Foster Care 

Clemens, E. V., Klopfenstein, K., Lalonde, T. L., & Tis, M. (2018, April). The effects of placement andschool 

stability on academic growth trajectories of students in foster care. Children and Youth Services Review, 

87, 86–94. https://doi.org/10.1016/j.childyouth.2018.02.015 

 

Clemens, E. V., Klopfenstein, K., Tis, M., & Lalonde, T. (2017). Educational stability policy and the interplay 

between child welfare placement changes and school moves. Children and Youth Services Review, 83, 

209–2017. https://doi.org/10.1016/j.childyouth.2017.11.003 

 

Conger, D., & Finkelstein, M. J. (2003). Foster care and school mobility. Journal of Negro Education, 97–103. 

https://doi.org/10.2307/3211293 

 

Courtney, M.E., Dworsky, A., Cusick, G.R., Havlicek, J., Perez, A., & Keller, T. (2007). 

 Midwest evaluation of the adult functioning of former foster youth: Outcomes at age 

 21. Chapin Hall Center for Children at the University of Chicago. 

https://www.chapinhall.org/research/midwest-evaluation-of-the-adult-functioning-of-former-foster-youth/ 

 

Courtney, M. E., McMurtry, S. L., & Zinn, A. (2004). Housing problems experienced by recipients of child welfare 

services. Child Welfare, 83(5).  

 

Cronholm, P. F., Forke, C. M., Wade, R., Bair-Merritt, M. H., Davis, M., Harkins-Schwarz, M., Pachter, L. M., & 

Fein, J. A. (2015, September 1). Adverse Childhood Experiences: Expanding the Concept of Adversity. 

American Journal of Preventive Medicine, 49(3), 354–361. https://doi.org/10.1016/j.amepre.2015.02.001 

 

Crumé, H. J., Nurius, P. S., & Fleming, C. M. (2019, May). Cumulative adversity profiles among youth 

experiencing housing and parental care instability. Children and Youth Services Review, 100, 129–135. 

https://doi.org/10.1016/j.childyouth.2019.02.042 

 

Danese, A., Moffitt, T. E., Harrington, H., Milne, B. J., Polanczyk, G., Pariante, C. M., Poulton, R., & Caspi, A. 

(2009, December 7). Adverse childhood experiences and adult risk factors for age related disease: 

depression, inflammation, and clustering of metabolic risk markers. Archives of pediatrics & adolescent 

medicine, 163(12), 1135-1143. https://doi.org/10.1001/archpediatrics.2009.214 

 

Dreyer, B., Chung, P. J., Szilagyi, P., & Wong, S. (2016, April 1). Child poverty in the United States today: 

introduction and executive summary. Academic Pediatrics, 16(3), S1-S5. 

https://doi.org/10.1016/j.acap.2016.02.010 

 

Extension Committee on Organization and Policy [ECOP]. (2019). 4-H Opportunity statement. ECOP 4-H.  

 

Ellis, W. R., & Dietz, W. H. (2017, September 1). A New Framework for Addressing Adverse Childhood and 

Community Experiences: The Building Community Resilience Model. Academic Pediatrics, 17(7), S86–

S93. https://doi.org/10.1016/j.acap.2016.12.011 

 

Epstein, H. R., & Lancour, A. M., (2016, October 1) The Reasonable and Prudent Parent Standard. American Bar 

Association. 

https://www.americanbar.org/groups/public_interest/child_law/resources/child_law_practiceonline/child_la

w_practice/vol-35/october-2016/the-reasonable-and-prudent-parent-standard/ 

 

Fields, N., Moncloa, F., & Smith, C. (2018). 4-H Social justice youth development, a guide for youth development 

professionals. National 4-H Council. https://4-h.org/wp-content/uploads/2018/12/4-H-Social-Justice-

Youth-Development-Professional-Development-Resource-FINAL-004.pdf 

 

https://doi.org/10.1016/j.childyouth.2018.02.015
https://doi.org/10.1016/j.childyouth.2018.02.015
https://doi.org/10.1016/j.childyouth.2017.11.003
https://doi.org/10.2307/3211293
https://www.chapinhall.org/research/midwest-evaluation-of-the-adult-functioning-of-former-foster-youth/
https://doi.org/10.1016/j.amepre.2015.02.001
https://doi.org/10.1016/j.childyouth.2019.02.042
https://doi.org/10.1001/archpediatrics.2009.214
https://doi.org/10.1016/j.acap.2016.02.010
https://doi.org/10.1016/j.acap.2016.12.011
https://doi.org/10.1016/j.acap.2016.12.011
https://www.americanbar.org/groups/public_interest/child_law/resources/child_law_practiceonline/child_law_practice/vol-35/october-2016/the-reasonable-and-prudent-parent-standard/
https://www.americanbar.org/groups/public_interest/child_law/resources/child_law_practiceonline/child_law_practice/vol-35/october-2016/the-reasonable-and-prudent-parent-standard/
https://4-h.org/wp-content/uploads/2018/12/4-H-Social-Justice-Youth-Development-Professional-Development-Resource-FINAL-004.pdf
https://4-h.org/wp-content/uploads/2018/12/4-H-Social-Justice-Youth-Development-Professional-Development-Resource-FINAL-004.pdf


 

 

9 Youth in Foster Care 

Gambino, J., & Pietrowiak, D. (2003, March). Child welfare: HHS could play a greater role in helping child welfare 

agencies recruit and retain staff. (Report Number GAO-03-357). United States General Accounting Office.  

www.gao.gov/cgi-bin/getrpt?GAO-03-357 

 

Gellman, R. A., & DeLucia-Waack, J. L. (2006). Predicting school violence: A comparison of violent and 

nonviolent male students on attitudes toward violence, exposure level to violence, and PTSD 

symptomatology. Psychology in the Schools, 43(5), 591–598. 

 

Haight, W., Kayama, M., Kincaid, T., Evans, K., & Kim, N. K. (2013, March). The elementary-school functioning of 

children with maltreatment histories and mild cognitive or behavioral disabilities: A mixed methods inquiry. 

Children and Youth Services Review, 35(3), 420-428. https://doi.org/10.1016/j.childyouth.2012.12.010 

 

Herbers, J. E., Cutuli, J. J., Supkoff, L. M., Heistad, D., Chan, C. K., Hinz, E., & Masten, A. S. (2012, December 

1). Early reading skills and academic achievement trajectories of students facing poverty, homelessness, 

and high residential mobility. Educational Researcher, 41(9), 366–374. 

https://doi.org/10.3102/0013189X12445320 

 

iFoster. (2022). The Facts.  ifoster.org.  Retrieved March 29, 2022 from https://www.ifoster.org/the-facts 

 

Jaramillo, J., & Kothari, B. H. (2021, March 9). Supportive Caseworkers, School Engagement, & Posttraumatic 

Symptoms Among Youth in Foster Care. Child and Adolescent Social’ Work Journal. doi: 

10.1007/s10560-021-00749-w 

 

Kalmakis, K. A., & Chandler, G. E. (2013, December 11). Adverse childhood experiences: Towards a clear 

conceptual meaning. Journal of Advanced Nursing, 70(7), 1489–1501.  https://doi.org/10.1111/jan.12329 

 

Kohl, P. L., Edleson, J. L., English, D. J., & Barth, R. P. (2005, November). Domestic violence and pathways into 

child welfare services: Findings from the National Survey of Child and Adolescent Well-Being. Children 

and Youth Services Review, 27(11), 1167-1182. https://doi.org/10.1016/j.childyouth.2005.04.003 

 

Kolko, D. J., Hurlburt, M. S., Zhang, J., Barth, R. P., Leslie, L. K., & Burns, B. J. (2009, June 29).  Posttraumatic 

stress symptoms in children and adolescents referred for child welfare investigation: A national sample of 

in-home and out-of-home care. Child Maltreatment, 15(1), 48–63. 

https://doi.org/10.1177/1077559509337892 

 

Lefebvre, R., Fallon, B., Van Wert, M., & Filippelli, J. (2017, February 8). Examining the relationship between 

economic hardship and child maltreatment using data from the Ontario Incidence Study of Reported Child 

Abuse and Neglect-2013 (OIS-2013). Behavioral Sciences, 7(1), 6. https://doi.org/10.3390/bs7010006 

 

Lipschitz, D. S., Rasmusson, A. M., Anyan, W., Cromwell, P., & Southwick, S. M. (2000). Clinical and functional 

correlates of posttraumatic stress disorder in urban adolescent girls at a primary care clinic. Journal of the 

American Academy of Child and Adolescent Psychiatry, 39(9), 1104–1111.  

 

McGill, T. M., Self-Brown, S. R., Lai, B. S., Cowart-Osborne, M., Tiwari, A., LeBlanc, M., et al. (2014). Effects of 

exposure to community violence and family violence on school functioning problems among urban youth: 

The potential mediating role of posttraumatic stress symptoms. Frontiers in Public Health, 2, 8. 

 

Mowbray, O., Ryan, J. P., Victor, B. G., Bushman, G., Yochum, C., & Perron, B. E. (2017, February). Longitudinal 

trends in substance use and mental health service needs in child welfare. Children and Youth Services 

Review, 73, 1-8. https://doi.org/10.1016/j.childyouth.2016.11.029 

 

National 4-H Council. (2019). What is 4-H? Retrieved June 15, 2019 from http://www.4-h.org/about/ 

http://www.gao.gov/cgi-bin/getrpt?GAO-03-357
http://www.gao.gov/cgi-bin/getrpt?GAO-03-357
https://doi.org/10.1016/j.childyouth.2012.12.010
https://doi.org/10.3102/0013189X12445320
https://www.ifoster.org/the-facts
https://doi.org/10.1007/s10560-021-00749-w
https://doi.org/10.1007/s10560-021-00749-w
https://doi.org/10.1111/jan.12329
https://doi.org/10.1016/j.childyouth.2005.04.003
https://doi.org/10.1177/1077559509337892
https://doi.org/10.3390/bs7010006
https://doi.org/10.1016/j.childyouth.2016.11.029
http://www.4-h.org/about/


 

 

10 Youth in Foster Care 

National Center for Child Welfare Excellence (n.d.). Youth Permanency Toolkit.  NCCWE. 

http://www.nccwe.org/toolkits/youth-permanency/index.html  

 

National Working Group on Foster Care and Education (2014). Fostering success in education: National factsheet 

on the educational outcomes of children in foster care. National Clearinghouse on Families & Youth. 

 

Pears, K. C., Kim, H. K., Fisher, P. A., & Yoerger, K. (2013). Early school engagement and late 

 elementary outcomes for maltreated children in foster care. Developmental 

 Psychology, 49(12), 2201-2211. https://doi.org/10.1037/a0032218 

 

Pecora, P. J., White, C. R., Jackson, L. J., & Wiggins, T. (2009). Mental health of current and former recipients of 

foster care: A review of recent studies in the USA. Child & Family Social Work, 14(2), 132–146. 

 

Rogers, R. (2009, April 1). ‘I remember thinking, why isn’t there someone to help me? Why isn’t there someone 

who can help me make sense of what I’m going through? Instant adulthood and the transition of young 

people out of state care’. Journal of Sociology, 47(4), 411–426.  doi: 10.1111/j.1365-2206.2009.00618.x 

 

Rogosch, F. A., Oshri, A., & Cicchetti, D. (2010, October 1). From child maltreatment to adolescent cannabis 

abuse and dependence: A developmental cascade model. Development and Psychopathology, 22, 883–

897. Doi: 10.1017/S0954579410000520 

 

Romano, E., Babchishin, L., Marquis, R., & Fréchette, S. (2015, October). Childhood maltreatment and 

educational outcomes. Trauma, Violence & Abuse, 16(4), 418–437.   

https://doi.org/10.1177/1524838014537908 

 

Sanders, J., Munford, R., Thimasarn-Anwar, T., Liebenberg, L., & Ungar, M. (2015, April). The role of positive 

youth development practices in building resilience and enhancing wellbeing for at-risk youth. Child Abuse 

& Neglect, 42, 40–53. https://doi.org/10.1016/j.chiabu.2015.02.006 

 

Saigh, P. A., Yasik, A. E., Oberfield, R. A., Halamandaris, P. V., & McHugh, M. (2002). An analysis of the 

internalizing and externalizing behaviors of traumatized urban youth with and without PTSD. Journal of 

Abnormal Psychology, 111(3), 462.  

 

Scherr, T. G. (2007, October 1). Educational experiences of children in Foster Care: Meta-analyses of special 

education, retention and discipline rates. School of Psychology International, 28(4), 419–436. 

https://doi.org/10.1177/0143034307084133 

 

Smith, B. D., & Marsh, J. C. (2002). Client-service matching in substance abuse treatment for women with 

children. Journal of Substance Abuse Treatment, 22(3), 161-168.   

 

Stein, M., Ward, H., & Courtney, M. (2011). ‘Editorial: International perspectives on young people’s transitions 

from care to adulthood’. Children and Youth Services Review, 33(12), 2409–2411.  doi: 10.1016/S0740-

5472(02)00229-5  

 

Titterton, M., & Taylor, J. (2018, September). Rethinking Risk and Resilience in Childhood and Child 

Maltreatment. The British Journal of Social Work, 48(6), 1541–1558. 

 https://doi.org/10.1093/bjsw/bcx117 

 

Threlfall, J. M., Auslander, W., Gerke, D., McGinnis, H., & Myers Tlapek, S. (2017, January 11). Mental Health 

and School Functioning for Girls in the Child Welfare System: The Mediating Role of Future Orientation 

and School Engagement. School Mental Health, 9(2), 194–204. https://doi.org/10.1007/s12310-017-9207-

6 

http://www.nccwe.org/toolkits/youth-permanency/index.html
https://doi.org/10.1037/a0032218
https://doi.org/10.1111/j.1365-2206.2009.00618.x
https://doi.org/10.1177/1524838014537908
https://doi.org/10.1016/j.chiabu.2015.02.006
https://doi.org/10.1177/0143034307084133
https://doi.org/10.1093/bjsw/bcx117
https://doi.org/10.1007/s12310-017-9207-6
https://doi.org/10.1007/s12310-017-9207-6


 

 

11 Youth in Foster Care 

Ungar, M. (2013). Resilience after maltreatment: The importance of social services as facilitators of positive 

adaptation. Child Abuse & Neglect, 37(2-3), 110-115. 

 

Ungar, M. (2011). The social ecology of resilience: Addressing contextual and cultural 

 ambiguity of a nascent construct. American Journal of Orthopsychiatry, 81(1), 1–17. 

 https://doi.org/10.1016/j.chiabu.2012.08.004 

 

United States Department of Agriculture, National Institute of Food and Agriculture, 4-H National Headquarters. 

(2017). Strategic plan 4-H Youth Development: A 2025 Vision.   

https://nifa.usda.gov/sites/default/files/resources/National%204-H%20Strategic%20Plan%202017.pdf 

 

United States Department of Agriculture, National Institute of Food and Agriculture, 4-H National Headquarters. 

(2017). United States Department of Agriculture. Growing together: 4-H professional, research, 

knowledge and competencies 2017. https://nifa.usda.gov/sites/default/files/resources/4-

H%20PRKC%202017%20Guide.pdf 

 

Waid, J. (2014, May 22). Sibling foster care, placement stability, and well-being: A theoretical 

  and conceptual framework. Journal of Family Social Work, 17(3), 283-297. 

https://doi.org/10.1080/10522158.2014.885474 

 

Williamson, D. F., Thompson, T. J., Anda, R. F., Dietz, W. H., & Felitti, V. (2002, July 16). Body weight and 

obesity in adults and self-reported abuse in childhood. International Journal of Obesity, 26(8), 1075. 

https://doi.org/10.1038/sj.ijo.0802038 

 

Wulczyn, F., Kogan, J., & Harden, B. (2003, June). Placement Stability and Movement Trajectories. Social 

Service Review, 77(2), 212–236. https://doi.org/10.1086/373906 

 

Zabern, A., & Bouteyre, E. (2018). Leading protective factors for children living out of home: A literature review. 

Child & Family Social Work, 23(2), 324-335. 

 

Zetlin, A., MacLeod, E., & Kimm, C. (2012, January 1). Beginning teacher challenges instructing students who are 

in foster care. Remedial and Special Education, 33(1), 4–13.  https://doi.org/10.1177/0741932510362506 

 

Zima, B., Bussing, R., Freeman, S., Yang, X., Belin, T., & Forness, S. (2000). Behavior problems, academic skill 

delays and school failure among school-aged children in foster care: Their relationship to placement 

characteristics. Journal of Child and Family Studies, 9(1), 87 103. 

http://link.springer.com/article/10.1023/A:1009415800475 

 

Zlotnik, J. L. (2011). Investing in the Social Workforce. National Association of Social Workers. 

 

  

https://doi.org/10.1016/j.chiabu.2012.08.004
https://nifa.usda.gov/sites/default/files/resources/National%204-H%20Strategic%20Plan%202017.pdf
https://nifa.usda.gov/sites/default/files/resources/4-H%20PRKC%202017%20Guide.pdf
https://nifa.usda.gov/sites/default/files/resources/4-H%20PRKC%202017%20Guide.pdf
https://doi.org/10.1080/10522158.2014.885474
https://doi.org/10.1038/sj.ijo.0802038
https://doi.org/10.1086/373906
https://doi.org/10.1177/0741932510362506
http://link.springer.com/article/10.1023/A:1009415800475


 

 

12 Youth in Foster Care 

Authorship 
 

Jamie Jaramillo 

Oregon State University  

      

Candi Propp Dierenfield 

University of Alaska Fairbanks   

      

Jodi Black 

Central State University Extension  

      

Lena D. Mallory 

University of Kentucky  

 


